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1. The Resear ch Question

This study was guided by the following central research questi
What are teachers’ own perceptions of cultural diveesid history
education in an intercultural primary school in Greece?

2. History Education, Ethnocentrism and Cultural Diversty

A postmodernist standpoint favours the adoption of interalltheory
and practice in European educational systems (Coulby awed,J0995) because
multiplicity and complexity have been persistent, butreoognised,
characteristics of European states for many yeaeanMhile, UNESCO'’s
Declaration on the Rights of Persons Belonging ttiddal or Ethnic, Religious
and Linguistic Minorities (Coomans, 1999) and the framev@wkvention for
the Protection of National Minorities, Council offepe (Batelaan, 1999) point
out that states should encourage knowledge of the Histadjtions, language

1



and culture of the minorities existing within their tgnry. Nevertheless,

the educational reality in Greece is different sinceatantric elements
do not only affect teachers’ education, but also culuim and school textbooks
(Millas, 1991; Frangoudaki and Dragonas, 1997). Within this euuic Greek
language and History are the alleged pillars of ‘Hédier\

Aldrich and Dean (1991) point out to the use of schodiorjsas a
form of “social cement’, to bind the nation together. The notion of nation in
Europe includes a monolingual and monoculthedditus(Bourdieu, 1981;
1991) ideologically based on the notion of cultural homoggéia people
(Hobsbawm, 1990). History is an essential ingredieri@farmation of
national identity, a process by which certain storiesesedts are highlighted
while others are minimized or ignored (Bush and Sellta000).
Ethnocentrism is one of the main ideologies which nadtates have assigned
to History (Schleicher, 1992; Kozma, 1992a, b) and inwthe development
of prejudice and stereotypes against certain groups arelisear often
becomes a form of discrimination directed against idd&is or groups on the
basis of their ethnic background (Maw, 1991a; Schleicher, 1982)role of
education systems to constrtrabtions of an imagined and glorious History
which excludes their neighbour is largely based on curricularofigtiby re-
inventing pasts{Gundara, 2002, 142). Characteristic examples constitete
prejudices in the content of the Greek National Curriculuidedines, teaching
methods and textbooks in which opinions about nationalraott are
supported in the fables and contradictions of 19th centtignalism (Avdela,
1998; 2000).

Thus, the History curriculum has always held a primasjtjpm in the
transmission of national identity and national valueddifionally, the History
textbook has always been an important tool in this pro&esssiverk and
Perrot 1978; Berghahn and Schissler, 1987; Maw, 1991b; Coulby, 1995;
Frangoudaki and Dragonas, 1997; Kapsztlial.,2000; Koulouri, 2001). In the
highly centralized Greek educational system, History dthrcés organized
around a National Curriculum and a single textbook (Avdz080). The
ethnocentric orientation of Greek History curriculum baky focuses on
“Western European civilizations”, whereas African argiaA ones are ignored
and somewhat rejected (Frangoudaki and Dragonas, 1997joBissions and
distortions of History play a major role in allowing gossipstereotypes to become
crystallised” (Gundara, 2000, 136).

The most recent legislation about intercultural educatigreece
(2413/1996) seems to attempt a radical break away frafititraal perceptions,
but from a total of 37 articles, only 4 articles havenbaevoted to “intercultural
education*with the remainder of the text dealing with issues coring the
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education of Greek Diaspora. These provisions do not setake into

account any ideas promoted by ‘cultural pluralism’, acogydd which
the various value systems of individuals are considered tf equal value and
deserve the same respect in society (Katsikas and Pdaes;
Dimitrakopoulos and Mavromatis, 2002). Greek schools deultvate critical
dialogue or exchange of ideas among different cultures (Meu898),
whereas the Greek History curriculum and textbooks rehmghiy ethnocentric
(Koulouri, 1988; Zambeta, 2000). Steiner-Khamsi (19&ues the need to fill
in the gaps and break the silences in History educatid textbooks by
promoting a counter narrative that is not ethnicallywestee, and that does not
scapegoat minorities. Meanwhile, Hopken (1994) writesttreahation is
constructed with a variety of identities and should bereomif all layers.
Additionally, Edgington (1982) refers to thealing powers of school Histoty
promote cultural pluralism and anti-racism. Histogd@ng has the potential to
promote global understanding and to reduce racist misunddirgga within a
culturally diverse society. What is more, as Ferro (1981)ts out, History
education exercises a dual function that is, therapeuficéitant. The
modernisation of History curricula and their enhanceméth appropriate
material and activities could unite the different ethgrmups. Studying and
teaching the History of others and other societias fiteeir own perspectives
and for their own sake counteracts tendencies to initgubdathout devaluing
local or national achievements, values and tradit{Bosrdillon, 1994). When
weight is given to other cultures, histories, civilisas and societies,
recognition is given to interculturality. The comparasuedy of the History of
other societies and countries can help the pupileadte History of their
countries in a fresh light and from a new perspective.dqliestion is what
aspect of these differing histories to select and on pitiatiples to make that
selection. Thereby, it is incumbent on the teaahéntto ensure that all the
children of all ethnic origins can make sense of a thastis their collective
heritage (Davies, 1994).

This is an important issue for younger children and foteéhehing of

History in contemporary multicultural Primary schodike teaching of History,
much more so now than in the past, is challenged atediagion to provide a
variety of perspectives and offer concepts on promotingahuights within the
context of an intercultural education. Themes that enfeogeliterature call
not only for the incorporation of intercultural aspeatsiistory, but also for the
re-evaluation and re-consideration of pedagogies to allonde ways of
teaching and learning to develop. It is explicit in titer&ture that innovation
involves a change of perceptions and practices at kethee and



organizational levels, and that teachers require duetimesrio introduce
and promote the intercultural dimension in History edupatio

3. The Sample

A sample of teachers of the school was selected toiacted and
asked to take part in the research. From those whodatgr@articipate, four
were finally selected according to the grade of Prinedrycation in which they
teach History. Following the Greek National Curriculunistbty is taught in
Years 3, 4, 5 and 6 of Primary school. The sample desthone male and
three female teachers (aliases were formed accordiggnder and year they
teach at: F3, F4, M5, F6).

3. Data Analysisand I nterpretation

Perhaps the best way to interpret the findings sfribéearch is
through highlighting the diversity of perceptions held byheas regarding
cultural diversity and history teaching. Most of teachers in this research for
different reasons each one mentioned that when teaclsitogyhihey took
presence of thosether’ pupils into account only to a small degree and only
due to their personal initiative. On the one hand, ®&clvho followed a
pedagogical rationale perceived it as a forrispipathy’towards those pupils
concerning the difficulty they have coping with thegexit subject of Greek
history due to Greek language deficiencies. On the other btret,teachers
mentioned that they dealt with certain historical elemehtiverse cultures
only occasionally and cautiously, or not at all. Altleém, though, shared
feelings of uncertainty and hesitation. By combining hmatts of the interviews
we could observe that teachers remarked on the ethnoogmriacter of GNC
and textbooks and the monolithic dimension of the taughjest. They,
additionally, implied that official efforts at assimiteg or ghettoizing culturally
diverse pupils are more intense than efforts at integratidgespecting their
historical-cultural background. Moreover, they expreskeit tonviction that,
even if history is connected with configuration and maiatee of Greek
national identity, an intercultural approach to histaty@tion properly
organised might enhance the training of culturally divergals and their
smooth integration into social reality. They demonsttatrong dilemmas
between traditional and modern approaches to histochitearegarding
cultural diversity while a new understanding model indmseducation had to
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be adopted and the dominance of the official ethnocentrael had to
come to an end. It was also emphasised that the negigiments in
history harmed education and should be filtered carefully.

In the second part of the interviews issues of historydaretsity were
discussed in the sphere of ideology. Even though many 4 {berceptions
were either obvious or indirect regarditgaching praxis, | considered
necessary to ask those questions in order to acquirkeradidture of the
conceptual framework in which the teachers move and exprasselves. If
any perception pattern can stand out, the important firgfitiys study was the
encompassing belief that diversity in history educaisanrichment. However,
discrepancies were found among teachers' statementssiblpoexplanation
for those inconsistencies could be the relevant camiubiat perpetuates in
Greece on issues of national identity protection anddualterral education.

Having said that, the most important question emergimg the data
is how those issues combined with the intervieweeslidgcal background
affect their teaching practices. The teachers workiregcontext without much
support feel daily tensions and dilemmas but they tdet@lop practices that
take notions of cultural diversity into consideratiohey practice their
profession in a political context that does not celetralteiral diversity and in
an educational system that mainly promotes ethnocenffisathers’ practices
also reflect their social, cultural and mainly pollibackgrounds while they
develop competing paradigms and explanations. Some of ttteeteandirectly
adopt the stereotype of dividing cultures and civilisatiioro‘lower-minor’
and‘higher-major’ ones giving the premiership to thecient Greek
grandeur’ These stereotypes directly influence their perceptionards
cultural diversity and affect their teaching praaieethin history sessions.

Furthermore, although experienced teachers hold diffpagterns of
perceptions and beliefs than less experienced onesli{Ey)ate not noticeably
more homogeneous in their beliefs. As an overall centrhwould add here
that experienced teachers seem to be more informeduzs of interculturalism
and diversity. Teacher M5, for example, appeared moréiserte matters of
interculturalism and inclusion. This might have happenedalbes previous
professional experience abroad.

Generally, teachers’ practices appear in accordanbeitodifferent
worldviews, values and ideas towards culturally diverse gulgibst teachers in
this research empldgurvival strategies(Woods, 1996) and engage in
conflictual adaptations shaped by teaching demands dependent on
circumstances (history curricula and textbooks) anereglfirements
(perceptions towards cultural diversity). They follow aroa passage between
determinism and voluntarism, between macro- (educatiealty) and micro-
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(classroom reality) societal dimensions. Teachaishtations and

practices are shaped by the discursive fields they $abepl cultural
diversity on the one hand, and official educational padicyhe other, while
both interact with teachers’ ideological field.

A major key finding of this small-scale research gcowas teachers’
diametrically opposed values and how these impact ontdaihing, ideas
about diversity. We have one teacher who is a vedjtivaal Greek nationalist,
for whom education is assimilation into Greek cultlaeguage, history. The
other 3 reflect much more pluralist values. In educailaralism gets
translated into either multi-culturalism (often esgdist view of different
cultures) or interculturalism (very rare — recognitiéredtural dynamism and
change in relation to each other). Those teacherultieulturalists and add
bits about different cultures. Those very differens sétvalues of the teachers
have severe impact upon their teaching practices. Theoiuwltalists make a
lot of effort to find their own additional materiaise{ supplementing GNC); the
assimilationist attempts to develop pedagogic approacheake the difficult
Greek material more accessible. Both groups reconfierevalues as
professional practices — focusing on lesson contelesson form.
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